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A1
Is bilingualism ‘special’?

· Bilingualism is the norm in many places

· More international mobility leads to more bilingual/multilingual families

· There are many misconceptions about the nature of bilingualism

· There is a need for information about how bilingualism works

A2
Premise

· The human brain has highest receptivity for language in early infancy and childhood.

· It can acquire more than one language spontaneously without any ‘effort’.

A3
Myth 1: Bilingualism leads to cognitive and linguistic delays

· Bilingual children are neither less not more intelligent than monolinguals. 

· On average they start to talk a bit later than monolinguals but still within parameters of normal variation.

A4
Cognitive advantages
· Bilingual children have higher metalinguistic awareness, i.e. sensitivity to language as a symbolic system.

· Bilingual children have been found to perform better than monolinguals on some aspects of literacy based on metalinguistic awareness.

· Bilingual children also have more ‘awareness of the other’: they understand at an earlier age that other people may have a different perspective from their own.

A5
Myth 2: Bilingualism leads to linguistic confusion

· Bilingual children do not mix their languages (but they can do so deliberately!)

· Their errors are to a large extent predictable 

· Language mixing (or code-switching) is not a sign of linguistic confusion 

· Many parents think that it is better to wait to introduce one of the languages until the other one is ‘well established’: this deprives the child of input in the most crucial years.

A6
Bilinguals pick up languages more easily

· Bilingual children are often found to be better second language learners at a later age.

A7
Myth 3: Bilingualism is “genetic” – it just happens spontaneously when parents are native speakers of different languages

· Being native speakers of different languages is not sufficient: providing enough input in both languages is also necessary.

· This takes some effort and consistency.

· All typically developing children will learn one language, to learn two they need the opportunity and the motivation. 

A8
Myth 4: Bilingualism is always possible and easy during childhood, no matter when it starts

· An early start is necessary to attain the same results as monolinguals, especially for accent and pronunciation, but also for many aspects of grammar. 

· There are maturational changes that seem to happen significantly earlier than is generally assumed, approximately between 3 and 4 years of age. 

· So the best ‘window of opportunity’ for acquiring language is in the first 2-3 years of life.

A9
Myth 5: Bilingualism is useful only if both languages are useful (i.e. if they are widely spoken, etc.)

· There are lots of non-linguistic advantages resulting from bilingualism, regardless of WHICH languages are involved.

· For example, bilinguals are better at coordinating different types of information and at ignoring irrelevant information.

· Evidence suggests that bilinguals may be protected against the deterioration of cognitive abilities in old age.

 A10
Myth 6: Attitudes do not influence linguistic development

· Children are very sensitive to people’s attitudes towards language: they know whether a language is considered ‘unimportant’, either by parents or by the community.

· It is important for the child to realise that both languages can be used in all situations and are used by many people outside the family.

A11
Bilingualism is not ‘taught’ within the family

· It is important for parents to create a wider range of contexts for spontaneous use for both languages.

· It helps if both parents at least understand both languages.

A12
New research on school age bilingual children

· Most research on bilingual children is based on case studies of individual young children.

· In recent ESRC-funded research by Serratrice and Sorace, for the first time a large cohort of OLDER bilingual children (6-10 year olds) was followed.

· We tested children who had been exposed to two languages from birth, used both languages on a daily basis, and had a similar degree of competence in both languages according to parental reports. 

A13
Controlled variables

· We controlled for 

· balance of language input

· language pairs (similar vs. different) 

· learning environment (UK vs. Italy/Spain)

· age group (6-7 and 8-10)

· We compared bilingual children with 

· adult monolinguals

· child monolinguals

A14
Bilingual and monolingual children make similar errors

· Monolingual and bilingual children do not differ substantially in their linguistic behaviour: they tend to make the same developmental mistakes.

A15
Individual variation

· There is individual variation, some bilingual children make significantly fewer errors than other bilinguals on the same tasks. 

A16
Handling two languages has some cost

· Some of the errors bilingual make are due to the process of handling two languages and not to incomplete or inadequate knowledge of the languages.

A17
Errors can be predicted

· Structures that require the coordination of different sources of information are the most likely to show problems.

· When there are effects of one language over the other, their direction can be predicted.

A18
Input matters

· Children usually do better in the language spoken in the community, but exceptions are possible.

A19
Bilingualism beyond early childhood

· Children who keep getting input in both languages continue to speak them fluently during their school years.

· There are no qualitative differences between bilingual and monolingual children in language development. 

A20
Issues beyond this talk…

· “Bi-modal bilingualism’ for deaf children with cochlear implants

· Growing up bilingual in sign language and spoken language gives the child 

· access to two languages and two cultures 

· the cognitive benefits of bilingualism.
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B1
What are the implications for educational policy and practice?

‘They know this child speaks two or three languages but teachers never make a time to say OK (and give praise).’ p161 

‘They do feel negative toward (our home language)...the little one, even though I try to speak she will not respond and she will not listen.’ p162

Parents interviewed for MEPESS report (Arshad et al., 2005) www.scotland.gov.uk/Publications
B2
What are the implications for educational policy and practice?

Supporting bilingualism in and through our educational system(s) rather than diminishing it and, as is often the case, creating ‘subtractive bilinguals’.

B3

· Main focus on supporting the development of English – attention paid to the English that bilingual pupils speak and use

· Benefits of bilingualism not generally recognised – bilingualism a problem and not a resource

· Benefits recognised by EAL specialists but limited scope in their practice 

· Bilingual language assistants are employed…

· Innovative programmes and projects using all of children’s languages exist…

B4
But…
· Mainstream schools in general do not see it as part of their role to support bilingualism/ other languages (focus on getting children to speak and use English) 

· Many pupils become ‘subtractive bilinguals’/ monolinguals because of few opportunities to use and develop their language(s) and the low status of their languages

· Some ‘subtractive bilinguals’ end up very poorly served by the educational system 

B5
Supporting bilingualism?

· Through Teacher education?

· Through the curriculum (and policy)?

· Through joined up agencies and organisations?

· Through supplementary schools?

· Through more bilingual adults in mainstream schools?

· Through supporting bilingual parents?

· Through ICT
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C1
English: a Global Language

· One of the international languages of trade and industry

· Key within knowledge transfer and learning communities on a world-wide stage

· Central to international media networks

· Global reach as the second language of choice

C2
English: the Dominant Language of the UK

· Language most often heard on the streets

· Language of most communities throughout the UK 

· Important in accessing universal and targeted services within education, health, care and justice

· Main language of education

· Main language of curricular resources

C3
Gaelic: a Lesser-used Language

· Spoken by 1.3% of the Scottish population (GROS Scotland’s Census 2001 Gaelic Report) 

· Fewer language domains

· A language in shift requiring maintenance and revitalisation

· Falling numbers of speakers

C4
Status of Gaelic in Scotland’s Law:
The Gaelic Language (Scotland) Act 2005

· A statutory basis for the Gaelic development agency Bord na Gaidhlig

· A requirement for the Bord to work towards securing the status of Gaelic as an official language of Scotland

C5
Functions of the Statutory Board

· To promote the language

· To advise ministers, public bodies and other persons

· To develop a National Gaelic Language Plan including a strategy for Gaelic education

· To require local authorities to develop and implement a Gaelic language plan

· To issue guidance to public bodies on language planning and Gaelic education

 http://www.opsi.gov.uk/legislation/scotland/acts2005/20050007.htm#aofs
C6
Numbers of Gaelic Speakers

· 1.3 % (65,674) of the Scottish population over the age of three can speak, read or write Gaelic.

· The most strongly Gaelic-speaking areas are the Western Isles. 

· The largest concentrations of Gaelic speakers are located in the Central Belt.

Source:General Register Office for Scotland: Scotland’s Census 2001 – Gaelic Report:

http:/www.gro-scotland.gov.uk/census/censushm/scotcen2/scotcen-gaelic/index.html

C7
Number of Gaelic-speaking Children

	Age
	Number of Speakers

	0-2
	317

	3-4
	613

	5-9
	2,744

	10-14
	3,474

	15-19
	3,010

	Totals
	10,158


Scotland’s Census 2001: Gaelic Report

	Gaelic-medium Education
	Number of Pupils

	
	2001
	2006

	Nurseries
	403
	701

	Primary schools or units in prim. schools 
	1,859
	2,092

	Within secondary schools
	352
	293

	Totals
	2,614
	3,086


Comunn na Gaidhlig Statistics
C8
Percentages Opting for Gaelic-medium Education
	Education Sector
	Number of Gaelic-speaking Children

[Census Report]
	Percentage Receiving Gaelic-medium Education

[University of Strathclyde /Comunn na Gaidhlig]

	Primary

[linking roughly with Census breakdowns for ages 4 to 12]
	5,056
	41.0%  [2,092]

	Secondary

[linking roughly with Census breakdowns for ages 13 – 18]
	3,897
	7.5%     [293]

	TOTALS
	8,953
	26.6%  [2,385]


C9
Children who Speak Gaelic and Children in Gaelic-medium Education






Primary
Secondary

Both






Schools
Schools

Sectors

Gaelic-speaking Children

5056

3897


8953

Children in Gaelic-medium

2092

  292


2384
Education

C10
Gaelic-medium education provision
· One all-through Gaelic-medium school for ages 3 to 18 [Glasgow]

· One Gaelic-medium primary school to open in Inverness in 2007

· 61 primary schools with Gaelic-medium units (2005)

· 36 secondary schools teaching Gaelic for fluent speakers (2005)

· Around 840 children in Gaelic-medium nurseries 

· 159 primary teachers delivering the curriculum through the medium of Gaelic

· 44 secondary teachers delivering at least one curriculum area through the medium of Gaelic

Scottish Executive Briefing Paper 2007

Report of the Gaelic Teachers’ Action Group 2005

C11
Teacher Education Provision

· Three Teacher Education Institutions make provision for teacher education in Gaelic

· Within B.Ed and PGDE courses 

· Provision for part-time delivery

· Provision for distance or off-campus 

Report of the Gaelic Teachers’ Action Group 2005

C12
Influencing the Commitment to Gaelic-medium Education

· Mother tongue/first language learning

· Additive bilingual models for education

· Immersion delivery

· Attainment evidence from other educational systems

C13
Additive Bilingualism

· Children whose first language is a national or major language who are educated through a second national or major language

· Children whose first language is a national or major language educated through a minority language – where this minority language is one with relatively high community status.

Baker, Colin (2000) A Parents’ and Teachers’ Guide to Bilingualism (2nd Ed) 

Clevedon, Multilingual Matters 

C14
Additive Bilingualism

· Structural factors and decisions

· Aspects of delivery and approaches

·  Ethos

C15
Additive Bilingual in Gaelic-medium Classrooms?

· Education delivered through a minority language to which attitudes vary widely

· On entry a wide range of Gaelic and English capabilities:

Some with Gaelic as first language;

Some with English as first language;

Some with neither language particularly dominant

C16
Attainment in Gaelic-medium Education 

· Evaluations commissioned from the Scottish Executive:

· Johnstone et al (1999)The attainments of pupils receiving Gaelic-medium primary education in Scotland 

· HMIE reviews of Gaelic-medium education

· Standard central and local government monitoring of annual statistical returns

C17
Conclusion of the evaluation

· Pupils receiving Gaelic-medium education, whether or not Gaelic was the language of the home, were not being disadvantaged in comparison with children educated through English.  

· In many, though not all instances, they outperformed English-medium pupils

· In addition, they had gained the advantage of having become proficient in both languages 

C18
Raising attainment for Gaelic-medium education 1

· Even with a bilingual combination outside the predictive models for additive bilingualism, attainment is generally comparative with English medium education

· Even with classes with a mix of first languages, attainment is at acceptable levels

C19
Raising attainment for Gaelic-medium education 2

· Through enhancing the elements associated with additive bilingualism

· Through enhancing critical teaching skills, expertise and knowledge

· Through capitalising on the broader focus of the new initiatives for children and young people
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